- b 4 h 4 w v ¥V V¥V V¥V VUV .V.V. V“
¢ . ¢ * ¢ IS ’0:0:0:0:0:.:.:’.q

% TERA %0%0%%% % %00 0 ¢
¢ * ¢ 060000000,
z0000000‘

TUGEVUSTE MARKAMISEST IO
TEADLIKU OPPIMISENI ¢ ¢.0.0009¢
’0’0’0’0’0’0

Tugevustel pShinev 6ppimine, .Q’.....’ ‘
6ppekava rikastavad tunnid ja coolimudelis ..’...’...’ ‘
enesejuhitud koolipaevad SadeTERA koolimu 0*6%e%%%%"
¢ 6.0.0.6004¢

* 000000

¢

s 00000004
Karin Konksi ’0.0’0.0.0 .0.0.0’ ‘
SadeTERA koolijuht o e’e’e’e ”...”’.‘
Talendikeskuse suveseminar 18.08.2026 ¢ ¢ &6 6 0O

* 6060000000 .
Y IS :0:0:0:0:’:’:’:’:’:



SadeTERA mikrokool

< Vaikesed klassid ja uhe
klassijuhataja susteem

< SadeTERA eesmargiks on
pakkuda opikeskkonda, mis
véimaldab igal lapsel 6ppida ja
areneda vastavalt tema
véimetele ning suveneda
pdéhjalikumalt teemadesse, mis
kéige rohkem huvi pakuvad

< Andekuspedagoogika

+ Looma kaasav ope




%* SadeTERA mudel

* Andekuspedagoogika ja kaasav haridus

\/
%

Eesmark on toetada kdikide opilaste,
sealhulgas andekate ja vaga andekate
Oppijate Opioskusi ja arengut

Mudelis on [6imitud erinevad
haridusteoreetilised kasitlused (sh talent
developmet (Subotnik et al., 2011), SEM
pdhimobtted (Renzulli & Renzulli, 2010),
oppe diferentseerimine (Tomlinson,
2014), autonoomne Bppija (Betts &
Kercher, 1999).

DEVELOPING AUTONOMOUS LEARNERS Karin Konksi, Helons Sallert
THROUGH STRENGTH-BASED EDUCATION | st
A MICRO-SCHOOL APPROACH

Nedicing every fearners potential

BACKGROUND /" KEY MESSAGE ™,
SBdeTERA is a Grades -6 micro-school branch of Tartu Erakool in Estonia, with a meximum enrolment of 72| Laarner sutencey is not assumed. |
students. Itz school-wide model integrates leamer profiles, differentiated instruction, enrichmant, and self- Ik is developed through explicit

guided learning. The model is designed to foster learner agency, autonomy, and talent development for all | teaching, guided practice, and |
students, including gifted and highly gifted leamers N\ reflection. Fi

THE STRENGTH-BASED PATHWAY TO AUTONOMOUS LEARNERS
STRENGTH-BASED EDUCATION

Identifying strangths and interests, learning to usa strengths, and designing responsive oppartunities for challenge and enrichment

e .
LEARNER PROFILES f LEARNING THROUGH | -/- o DIFFERENTIATED INSTRUCTION
Knowing the leamer STRENGTHS & ENRICHMENT

Using strengths to support learming Responsive pathways
« strengths & interests « connect strengths with leaming : m:: Tz I"'"ghp;:n”"a?f )
= readiness & leaming goals = calect strategies - Ig-eba A bsami
+ zalf-understanding + evaluate and adapt strategy use -t A e |:n|ng
| * SEM-informed enrichment
" B
AGENCY-SUPPORTING PRACTICES I

DEVELOPING LEARMER AGENCY SELF-GUIDED FRIDAY
THROUGH WEEKLY PROJECT LESSONS Weekly self-guided learning day
SEM-informed envichment within the school day

+ goal satting & planning + manage tasks, time & environment
* maonitoring progress « apply strategies indapendantly
= presenting & sharing « monitar progress & seek support

= reflection & self-assesement # take responsibility for learning
# task commitment & creative productivity

HOW THE COMPOMNENTS WORK TOGETHER

o—-—0- 90— 0—-0—0 —0
Know Use Differemntiate Practise Salf-guided Learnar Talent
the lsamar n‘;‘wm B enrich agency

Strength-based education provides the foundetion « Learmer profiles make strengths, interests, readiness, and goals visible « Differentistion and
enrichment provide appropriate challange « Agency ks explicitly taught in project le2ssons and applied during Self-Guided Friday

PRELIMINARY FINDINGS FROM THE SadeTERA LEARNER SURVEY METHOD NOTE
Grade 4 cohort comparison after three years within the approach * To mcamine how the approach is reflected in
Thess descriptive findings provide a Grade 4 snapshat of leamer sgency -related behaviours, learming- students’ learning experiences by Grade 4, bwo
strategy self-efficacy, self-requisted strategy Lse, and school snjoyrnant after thres yasrs within the independent Grace 4 cohorts completed bwo
strength-based micro-school apprasch. survey parts: Part k 2024/25, n = 8; 2025/26, n =
5 Part Ik 2024/25, n = 7, 2025/26,n = &
202425 202526 « Grade 4 was selected because it marks the
w00 044 beginning of the second stage of Estorian basic
— - sducation (Grades 4-6).
£ 781 * M ware acapbed from Talinn University's
g [TE] [TE] § Student Survey 2024, originally designed for
] - Grades 612 The Grade 4 findings are therefone
¥ 50 i —
. « Onily substantively equivalent items were matched
8 a5 @cross years. Positive resporsas werne “rather
B = agree” or “strangly agres”. Indicator-level
= percentages represent the proportion of positive
o responses across all included ferres.
Agency-related Laaming- Salf-regulated Schoal * Rmsits are descriptive. Small independent cohorts
lsarring strategy strategy use enjoyment preciude causal or ongitudinal conclusicns.




OPPIJA AGENTSUST TOETAVAD PRAKTIKAD &%

Oppijate
profiilid

Tunne opilast
Tugevuste ja
huvide
kaardistamine
Valmisoleku,
opieesmarkide
arvestamine
Oppija
eneseteadlikkus

Tugevustel
pohinev
oppimine

Kuidas tugevus
aitab oppida?
Opilane 6pib tundma
opistrateegiaid
Opilane hindab ja
kohandab enda
jaoks strateegiaid

Diferentseeritud
ope

Valikuvoimalused
Pingutuse kogemus
Huvide arvestamine
SEM mudelil
pohinev oppe
rikastamine



TUGEVUSTEL
POHINEV
HARIDUS

% Tugevuste ja huvide
kaardistamine

 Tugevuste kasutama
oppimine

<+ Oppijale valjakutsete ja
rikastusvéimaluste
pakkumine

Projektitunnid

Eesmargistamine ja
planeerimine
Edenemise jalgimine
Esitlemine ja
jagamine
Refleksioon ja
enesehindamine
ulesandele
plihendumine ja loov
produktiivsus

Iseoppe-
reeded

Enesejuhitud oppe
paev

Planeerib tegevust,
aega, keskkonda
Rakendab
iseseisvalt
opistrateegiaid
Jalgib edenemist,
otsib abi

Votab oppimise eest




KUIDAS MUDEL TOOTAB? <

O-O-0O-O-0O-0-G

Teadlikkus Opi- ) Enese.teostus
opilase eelistused, Oppe Agentsuse Enese- Auto- Ja

tugevustest opi- diferentseeri harjutamine juhitud noomsus potentsiaali

ja huvidest strateegiad mine oppimine saavutamine

Tugevuspdhine haridus kui alus * Oppijaprofiilide kaudu saavad nahtavaks tugevused,
huvid, valmidus ja eesmargid ¢ Diferentseerimine ja rikastamine voimaldava pakkuda sobivat

valjakutset « Agentsust Opitakse teadlikult projektitundides ning rakendatakse
iIseOppereedetel



ESIMESED TULEMUSED

4. klassi Opilaste tajutud agentsus, Opistrateegiate kasutamisega seotud
enesetdhusus, teadlik épikaitumine ja koolirddm parast kolme aastat
SadeTERA koolis.

100 94.4
75
50

25

0

Agency-related Leaming-strategy Self-regulated School
aming behaviours self-efficacy strategy use enjoyment

W 2024/25 W 2025/26

Ulevaade &pilasuurimusest: https://s2deteraposter.netlify.app



https://s2deteraposter.netlify.app
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